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Introduction
This innovative clinical teaching model facilitates clinical informatics in the development of the professional nurse. The
Taking C.A.R.E. of the Nursing Student clinical teaching model incorporates informatics to engage, empower and improve
group dynamics among nursing students, instructor, staff, and patients. During each clinical experience, the Taking
C.A.R.E. of the Nursing Student model actively involves real time informatics application at multiple levels of patient care.
Learning and applying clinical informatics is the backbone for successful student professional nurse development.
Methods
The Taking C.A.R.E. of the Nursing Student model involves developing student nurse self-efficacy to improve their
transition as nursing students to professional nurses. The goals are to improve patient-centered and family-centered care by
developing professional nurses, improving teamwork, and collaboration. The new generation of nursing students requires
reinforcement that involves practical use of technology. The Taking C.A.R.E. of the Nursing Student model encompasses
positive reinforcement, encouragement, structure, and technology to improve self-efficacy.
Results
The mnemonic C.A.R.E. strives to describe a multidimensional approach to develop safe and competent registered nurses.
C represents caring, communication, culture, and the coping skills of patients as well as students. A represents assessment
of the nursing students, patients, and staff with a focus on education needs including prior adaptation ability. R represents
review of the student nurses past clinical or life experiences. R also represents review of the patients past hospital
experiences, medical history, and potential medical, surgical, or psychiatric conditions. E represents empathy,
empowerment, and evaluation of interventions.
This innovative clinical teaching model involved development of roles with titles indicating empowerment of the student
nurse. The different roles are the Charge Student Nurse, the Assistant Charge Student Nurse, the Resource Student Nurse,
the Neonate Student Nurse Coordinator, the Equipment Student Nurse Coordinator, the Environmental Student Nurse
Coordinator, Taking C.A.R.E. of the Post-Partum Patient Student Nurse Coordinator, and the Documentation Student Nurse
Coordinator. The clinical instructor’s role would be equivocal to the nurse manager role. This model incorporates the QSEN
Prelicensure KSAs 6 competencies (www.qsen.org): Patient-Centered Care, Teamwork and Collaboration, Evidence-based
Practice (EBP), Quality Improvement (QI), Safety, and Informatics.
Discussion
The goals of Taking C.A.R.E. of the Nursing Student clinical roles are to improve the student nurse clinical experience,
improve the clinical agency staff satisfaction with the student nurse, improve communication among all multidisciplinary
team members, and the ultimate goal to improve patient care. The incorporation of technology during clinical practicum
empowers each student to be competent to practice in this competitive healthcare environment.
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